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Achieving  the  Dream 
Achieving the Dream, Inc. 
is  a  national  nonproft  that 
is  dedicated  to  helping 
more community college 
students,  particularly 
low-income students and 
students  of  color,  stay  
in school and earn a col-
lege certifcate or degree. 
Evidence-based, student-
centered,  and  built  on 
the values of equity and 
excellence, Achieving the 
Dream is closing achieve-
ment  gaps  and  accelerating 
student  success  nationwide 
by: 1) improving results at 
institutions, 2) infuencing 
public policy, 3) generating 
knowledge, and 4) engag-
ing the public. Conceived 
as  an  initiative  in  2004  
by  Lumina  Foundation 
and  seven  founding  part-
ner organizations, today, 
Achieving  the  Dream  is  
the  largest  non-governmen- 
tal reform movement for 
student success in higher 
education  history.  With 
160 community colleges 
and  institutions,  more  than  
100 coaches and advisors,  
and  16  state  policy  teams  
—working  throughout  
30 states and the District 
of Columbia—Achieving  
the  Dream  helps  3.5  million  
community  college  students  
have  a  better  chance  of 
realizing greater economic 
opportunity and achieving 
their dreams. 

Institutional Attributes  
and Student Outcomes 
Student  performance  and  persistence  are  infu-
enced by a variety of individual and institutional 
factors. The majority of research conducted on 
student outcomes is based on identifying student 
characteristics and their relatedness to outcomes. 
Characteristics  such  as  student  demographics, 
fnancial  situation,  and  academic  preparation, 
or  previous  education  are  among  the  factors 
typically examined. For example, research has 
shown that minority and low-income students 
stop-, drop-, or opt-out of college at higher rates 
than non-minority or more affuent students.1  

Colleges  enrolling  large  proportions  of  students 
with  such  characteristics,  or  who  have  other 
specifc  embedded  characteristics,  such  as  organi-
zational  structures,  local  environment,  economy, 
and  politics,  may  fnd  it  helpful  to  compare  them-
selves  with  institutions  that  have  similar  char-
acteristics.  This  fnal  issue  of  Data  Notes  refects 
on  the  relationship  between  certain  institutional 
characteristics  and  student  outcomes  by  examin-
ing  institutional  size,  type,  locale,  proportion  of 
part-time,  Hispanic,  or  black  students,  and  how 
these  institutional  characteristics  are  related  to 
student  outcomes.  Achieving  the  Dream  Rounds 
1–6  and  Cohorts  2003–2009  were  included 
in  this  analysis;  data  were  collected  through 
the  Achieving  the  Dream  web  submission  site’s 
Annual  Data  Profle  Peer  Group  Reports.2 

  “…developmental completion rates 
are higher in larger institutions, gate-
way completion rates did not vary by 
institutional size…

�

Institution Size 
For  this  analysis,  institutions  enrolling  more 
than 6,000 students are considered large, while 
institutions  enrolling  fewer  than  6,000  stu-
dents are smaller. Noteworthy here is the larger 
portion of students completing developmental 
education in large institutions when compared 
with smaller institutions: 32 percent of students 
referred  to  developmental  English  completed 
during their frst two academic years, compared 
with  27  percent  of  those  in  smaller  institu-
tions; similarly, 22 percent of students referred 

to  developmental  math  in  larger  institutions 
completed  developmental  math  within  two  years, 
compared with 19 percent of those in smaller 
institutions  (Figure  1,  see  page  2).  An  additional 
note of interest is the fact that although devel-
opmental  completion  rates  are  higher  in  large 
institutions,  gateway  completion  rates  did  not 
vary by institutional size: two-year completion 
rates for gateway English did not differ between 
students  attending  large  or  small  institutions  
(35 percent), and were only one percentage point 
higher  for  gateway  math  in  large  institutions  
(18 percent compared with 17 percent). 

” 
Persistence rates, both second term and second 
year, were slightly higher for students attending 
large  institutions  (72  percent  and  59  percent, 
respectively) when compared with those attend-
ing smaller institutions (70 percent and 56 per-
cent, respectively). 

Institutional Type 
Institutions were categorized into two organiza-
tional types: single campuses or multi-campus/ 
multi-college systems. Not surprising is the fact 
that the outcome measures by institutional type 
are  similar  to  outcomes  by  institutional  size, 
as the multi-campus/multi-colleges systems are 
more likely to enroll larger numbers of students 
than  single  campuses.  For  example,  two-year 
developmental  math  and  English  completion 
rates were higher in multi-campus/multi-college 
systems, as they were in institutions with larger 
enrollments (Figure 2, see page 3). 

Locale 
Institutional  locale  was  delineated  into  four 
groups:  urban,  suburban,  town,  and  rural.3  

(continued on next page) 
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1  See: Adelman, C. (2006). The toolbox revisited: Paths to degree completion from high school through college. Washington, DC: U.S. 
Department of Education; Aud, S., Hussar, W., Johnson, F., Kena, G., Roth, E., Manning, E., Wang, X., and Zhang, J. (2012). The 
condition of education 2012 (NCES 2012-045). U.S. Department of Education, National Center for Education Statistics. Washington, 
DC.; Clery, S. (2012). Finding opportunities to nudge student groups over the fnish line: Examining students’ fve-year progress. 
Data Notes, 7(1). 
2  Each Round only used data for the years it had available: Round 1, 2003–2009; Round 2. 2004–2009; Round 3, 2005–2009; 
Round 4, 2006–2009; Round 5, 2008–2009; Round 6, 2009. 
3  Locale is based on the urbanicity code assigned to institutions by the U.S. Department of Education’s Integrated Postsecondary 
Education Data System. A full description of this variable can be found here: http://nces.ed.gov/ipeds/glossary/?charindex=D 

http://nces.ed.gov/ipeds/glossary/?charindex=D
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What  Is  a  Cohort? 
A  cohort  is  a  group  
of people studied dur-
ing a period of time. 
The individuals in the 
group have at least one 
statistical factor—such 
as  when  they  started 
college—in common. 

The  Achieving  the 
Dream 2002 student 
cohort, for example, is 
the group of credential-
seeking students that 
attended  Achieving 
the Dream institutions 
for the frst time in fall 
2002. 

Tracking  a  cohort  makes 
it possible to compare 
progress and outcomes 
of different groups of 
students  (e.g.,  groups 
defned by race, age or 
other  demographic  char-
acteristics) and to deter-
mine if there are gaps 
in achievement among 
groups of interest. 

Figure 1. Outcomes of Achieving the Dream students by institutional size 

       
         

  
  
  

  
  

  
  
  

  
  

  
  

  
  

  
  

  
  

  

  
  

  
  

Large Institutions: Smaller Institutions: 
Institutional Attribute 6,000 or more students Less than 6,000 students 

Developmental Education 
Developmental English 

Percentage referred to developmental English 27% 27% 
Percentage completed any developmental English, year 1 45% 42% 
Percentage completed any developmental English, year 2 49% 44% 
Percentage completed all developmental English, year 1 29% 25% 
Percentage completed all developmental English, year 2 32% 27% 

Developmental Math 
Percentage referred to developmental math 49% 51% 
Percentage completed any developmental math, year 1 43% 40% 
Percentage completed any developmental math, year 2 48% 44% 
Percentage completed all developmental math, year 1 17% 16% 
Percentage completed all developmental math, year 2 22% 19% 

Gateway coursework 
Gateway English 

Percentage completed, year 1 28% 29% 
Percentage completed, year 2 35% 35% 

Gateway Math 
Percentage completed, year 1 12% 12% 
Percentage completed, year 2 18% 17% 

Credit completion 
Percentage of attempted credits completed, year 1 75% 77% 
Percentage of attempted credits completed, year 2 84% 88% 

Persistence 
Percentage persisted to second term 72% 70% 
Percentage persisted to second fall 53% 50% 
Percentage persisted to second year, any time 59% 56% 

Completions and transfers 
Percentage completed credential by end of year 1 1% 2% 
Percentage completed credential by end of year 2 5% 7% 
Percentage transferred by end of year 1 4% 2% 
Percentage transferred by end of year 2 8% 7% 

Note: The following student cohorts were included in this analysis: Round 1, 2003 through 2009; Round 2, 2004 through 2009; 
Round 3, 2005 through 2009; Round 4, 2006 through 2009; Round 5, 2008 through 2009; Round 6, 2009. 

  “�Two-year developmental math 
completion rates varied signifcantly 
depending on institutional locale…

Noteworthy here is the comparatively low per-
centage of students in suburban colleges referred 
to  developmental  English—23  percent  compared 
with  26  percent  to  29  percent  of  students  in 
colleges  in  other  locales  (Figure  3,  see  page  4). 
Furthermore,  referred  students  in  suburban 
colleges  completed  the  developmental  English 
they were referred to within two years at higher 
rates than students attending colleges in town 
or urban locales—38 compared with 25 percent 
and 29 percent. Students in suburban colleges 
had relatively high gateway English completion 
rates, also at 38 percent, while those attending 
institutions in other locales completed at rates  
of 33 percent or 37 percent. 

Two-year developmental math completion rates 
varied signifcantly depending on institutional 
locale with a high of 32 percent of students in 
rural institutions completing compared to a low 
of 13 percent in institutions in towns. Interest-
ingly,  the  two-year  gateway  math  completion 
rate  for  students  in  institutions  in  towns  was 

higher than that of institutions in other locales, 
22 compared with 17 percent to 18 percent. 

” 
Along  with  English  coursework  completion 
rates,  students  attending  rural  colleges  were 
more  likely  to  complete  credits  they  attempted 
during  the  frst  year,  79  percent,  than  students 
attending  institutions  in  other  locales,  74  per-
cent  or  75  percent.  Likely  going  hand-in-hand 
with  credit  completion  is  the  fact  that  students 
in  rural  locales  were  also  slightly  more  likely  
to  persist  to  the  second  term  than  students 
attending  in  other  locales,  73  percent  compared 
with  71  percent.  However,  second-year  per-
sistence  dropped  off  considerably  for  students 
attending  rural  colleges  where  58  percent  per-
sisted  to  the  second  year,  compared  with  the 
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persistence rate highest in suburban colleges 
of 61 percent. 

Figure 2. Outcomes of Achieving the Dream students by institutional type 

 
  Institutional Attribute 

 Single 
 Campus 

 Multi-campus/ 
  multi-college district 4-Year 

Developmental Education 
Developmental English 

 Percent referred to developmental English 
 Completed any developmental English, year 1 
 Completed any developmental English, year 2 

 Completed all developmental English, year 1 
 Completed all developmental English, year 2 

Developmental Math 
 Percent referred to developmental math 

 Completed any developmental math, year 1 
 Completed any developmental math, year 2 

 Completed all developmental math, year 1 
 Completed all developmental math, year 2 

Gateway coursework 
Gateway English 

 Completed, year 1 
 Completed, year 2 

Gateway Math 
 Completed, year 1 
 Completed, year 2 

Credit completion 
 Percentage of attempted credits completed, year 1 
 Percentage of attempted credits completed, year 2 

Persistence 
 Persisted to second term 

 Persisted to second fall 
 Persisted to second year, any time 

Completion and transfers 
 Completed credential by end of year 1 
 Completed credential by end of year 2 

 Transferred by end of year 1 
 Transferred by end of year 2 

 28% 
 43% 
 45% 
 23% 
 25% 

 48% 
 37% 
 41% 
 14% 
 18% 

 30% 
 36% 

 13% 
 19% 

 72% 
 82% 

 72% 
 50% 
 57% 

 2% 
 6% 
 4% 
 7% 

 28% 
 45% 
 49% 
 30% 
 34% 

 51% 
 44% 
 49% 
 17% 
 23% 

 28% 
 35% 

 12% 
 17% 

 77% 
 86% 

 71% 
 52% 
 59% 

 1% 
 5% 
 4% 
 8% 

16% 
53% 
56% 
32% 
36% 

35% 
46% 
51% 
25% 
30% 

26% 
30% 

15% 
20% 

71% 
81% 

76% 
58% 
63% 

1% 
4% 
1% 
4% 

Note: The following student cohorts were included in this analysis: Round 1, 2003 through 2009; Round 2, 2004 through 2009; 
Round 3, 2005 through 2009; Round 4, 2006 through 2009; Round 5, 2008 through 2009; Round 6, 2009. 

Enrollment Status 
Colleges were separated into three categories 
based on the percentage of their students who 
enroll  on  a  part-time  basis  during  their  frst  term: 
(1)  less  than  50  percent;  (2)  50  to  65  percent; 
and (3) more than 65 percent. Not surprisingly, 
colleges  with  smaller  proportions  of  part-time 
students generally experience higher rates of stu- 
dent  outcomes:  developmental  and  gateway  course- 
work  completion  rates  are  higher,  and  persistence 
rates  to  the  second  term  were  higher (Figure 4, 
see  page  5).  Interestingly,  at  59  percent,  per-
sistence rates to the second year were the same 
for  all  institutional  groups,  regardless  of  the 
percent of students enrolled during the frst term 
on a part-time basis. Noteworthy is the fact that 
institutions with larger proportions of students 
attending  part-time  during  the  frst  term  were 
more  likely  to  have  higher  completion/transfer 
rates  than  institutions  with  fewer  part-time  

students. This could be due to a number of 
students enrolling in the community college for 
a specifc course or two, but are unknowingly 
also enrolled elsewhere as credential-seeking 
students, thus appearing to be a transfer for the 
Achieving the Dream college. Also interesting 
is the fact that developmental referral rates are 
lower in colleges with smaller proportions of 
part-time students. 

Hispanic and African American  
Serving Institutions 
When examining institutions enrolling larger 
portions  of  Hispanic  or  African  American 
populations, the data reveal several interesting 
facts.  First,  institutions  enrolling  larger  propor-
tions  of  African  American  students  experienced 
larger  developmental  English  needs  than  those 
with  smaller  proportions  of  African  American 
students,  29  percent  compared  with  25  per-
cent;  however,  those  referred  to  developmental 
English  in  institutions  with  larger  proportions 
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of African American students completed their 
developmental  English  within  two  years  at 
higher  rates  than  those  with  smaller  propor-
tions,  33  percent  compared  with  29  percent 
(Figure  5,  see  page  6)  The  reverse  was  true 
in  institutions  serving  larger  proportions  of 
Hispanic  students  where,  interestingly,  fewer 
students  were  referred  to  developmental  Eng-
lish  than  were  referred  in  institutions  serving 
smaller  proportions  of  Hispanic  students,  
25  percent  and  28  percent,  respectively.  Fur-
thermore,  institutions  with  smaller  propor- 
tions  of  Hispanic  students  had  higher  two-year 
developmental  English  completion  rates  than 
those  serving  larger  proportions  of  Hispanic 
students.  This  could  be  due  to  the  fact  that, 
although  many  Hispanic  students  are  fuent  
in  English,  Hispanic  serving  institutions  may  
serve greater proportions of students for whom 
English  is  a  second  language,  thus,  colleges 
enrolling  large  proportions  of  Hispanic  stu- 
dents  may  better  anticipate  their  students’  needs 
and  facilitate  their  developmental  English  
success. 

Figure 3. Outcomes of Achieving the Dream students by locale 

  Institutional Attribute  Urban  Suburban  Town Rural 

Developmental Education 
Developmental English 

 Percent referred to developmental English 
 Completed any developmental English, year 1 
 Completed any developmental English, year 2 

 Completed all developmental English, year 1 
 Completed all developmental English, year 2 

Developmental Math 
 Percent referred to developmental math 

 Completed any developmental math, year 1 
 Completed any developmental math, year 2 

 Completed all developmental math, year 1 
 Completed all developmental math, year 2 

Gateway coursework 
Gateway English 

 Completed, year 1 
 Completed, year 2 

Gateway Math 
 Completed, year 1 
 Completed, year 2 

Credit completion 
 Percentage of attempted credits completed, year 1 
 Percentage of attempted credits completed, year 2 

Persistence 
 Persisted to second term 

 Persisted to second fall 
 Persisted to second year, any time 

Completion and transfers 
 Completed credential by end of year 1 
 Completed credential by end of year 2 

 Transferred by end of year 1 
 Transferred by end of year 2 

 29% 
 44% 
 47% 
 26% 
 29% 

 50% 
 43% 
 47% 
 16% 
 21% 

 26% 
 33% 

 12% 
 17% 

 74% 
 83% 

 71% 
 51% 
 59% 

 1% 
 5% 
 2% 
 7% 

 23% 
 49% 
 52% 
 34% 
 38% 

 45% 
 42% 
 47% 
 17% 
 23% 

 32% 
 38% 

 13% 
 18% 

 75% 
 85% 

 71% 
 55% 
 61% 

 1% 
 5% 
 7% 
 10% 

 28% 
 37% 
 40% 
 24% 
 25% 

 44% 
 39% 
 43% 
 9% 
 13% 

 31% 
 37% 

 16% 
 22% 

 75% 
 86% 

 71% 
 51% 
 57% 

 3% 
 9% 
 3% 
 7% 

26% 
48% 
51% 
36% 
40% 

52% 
46% 
50% 
26% 
32% 

32% 
37% 

13% 
18% 

79% 
89% 

73% 
51% 
58% 

2% 
6% 
2% 
7% 

Note: The following student cohorts were included in this analysis: Round 1, 2003 through 2009; Round 2, 2004 through 2009;  
Round 3, 2005 through 2009; Round 4, 2006 through 2009; Round 5, 2008 through 2009; Round 6, 2009. 

Trends in developmental math referrals were 
similar to that of developmental English: institu-
tions  with  large  proportions  of  African  American 
students  and  smaller  proportions  of  Hispanic 
students  had  higher  referral  rates  than  their 
institutional comparison group. Furthermore, 
colleges with smaller proportions of Hispanic 
students had higher two-year developmental 
math  completion  rates  than  institutions  with 
large  proportions  of  Hispanic  students.  However, 
dissimilar  to  developmental  English,  colleges 
with  larger  proportions  of  African  American 
students  experienced  slightly  lower  two-year 
developmental math completion rates, by two  
to fve percentage points. 

Noteworthy is the percentage of credits com-
pleted that were attempted at institutions with 
high proportions of African American students 
and  low  proportions  of  Hispanic  students.  These 
two  institutional  groups  showed  higher  rates 
of  credits  completed  (76  percent  and  77  per-
cent, respectively) compared with institutions 
with smaller proportions of African American 

(continued on next page) 
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students and larger proportions of Hispanic stu-
dents (74 percent and 71 percent, respectively). 

The  second-term  persistence  rate  was  higher 
for institutions enrolling smaller proportions of 
African American students than those enrolling 
large  proportions,  73  percent  compared  with  
70  percent.  The  Hispanic-serving  groups’  second 
term  persistence  differed  only  slightly,  by  one 
percentage point. 

  
     

    

“�…institutions enrolling larger propor-
tions of African American students 
experienced larger developmental 
English needs…the reverse was true in 
institutions serving larger proportions 
of Hispanic students…” 
And, as we know from historical data, the com-
pletion/transfer  rates  were  greater  for  institutions 
with  fewer  Hispanic  students,  14  percent  com-
pared with 10 percent. The completion/transfer 
rates were the same for institutions with smaller 

and  larger  proportions  of  African  American 
students  (13  percent).  Additional  study  is  needed 
to examine the effects of these institutions’ pro-
grams  and  the  magnitude  of  their  effectiveness  in 
closing these gaps over time. 

Figure 4. Outcomes of Achieving the Dream students by percent of students enrolled on a part-time basis 

  Institutional Attribute   < 50%    50.1% to 65%  > 65.1% 

Developmental Education 
Developmental English 

 Percent referred to developmental English 
 Completed any developmental English, year 1 
 Completed any developmental English, year 2 

 Completed all developmental English, year 1 
 Completed all developmental English, year 2 

Developmental Math 
 Percent referred to developmental math 

 Completed any developmental math, year 1 
 Completed any developmental math, year 2 

 Completed all developmental math, year 1 
 Completed all developmental math, year 2 

Gateway coursework 
Gateway English 

 Completed, year 1 
 Completed, year 2 

Gateway Math 
 Completed, year 1 
 Completed, year 2 

Credit completion 
 Percentage of attempted credits completed, year 1 
 Percentage of attempted credits completed, year 2 

Persistence 
 Persisted to second term 

 Persisted to second fall 
 Persisted to second year, any time 

Completion and transfers 
 Completed credential by end of year 1 
 Completed credential by end of year 2 

 Transferred by end of year 1 
 Transferred by end of year 2 

 22% 
 46% 
 49% 
 31% 
 35% 

 46% 
 44% 
 48% 
 18% 
 23% 

 30% 
 34% 

 15% 
 20% 

 76% 
 86% 

 75% 
 52% 
 59% 

 1% 
 4% 
 1% 
 6% 

 28% 
 45% 
 48% 
 29% 
 32% 

 49% 
 43% 
 47% 
 18% 
 23% 

 29% 
 35% 

 12% 
 18% 

 77% 
 85% 

 72% 
 52% 
 59% 

 1% 
 6% 
 3% 
 7% 

26% 
44% 
48% 
26% 
29% 

51% 
42% 
47% 
14% 
19% 

27% 
34% 

11% 
16% 

71% 
82% 

69% 
53% 
59% 

1% 
4% 
6% 
9% 

Note: The following student cohorts were included in this analysis: Round 1, 2003 through 2009; Round 2, 2004 through 2009; 
Round 3, 2005 through 2009; Round 4, 2006 through 2009; Round 5, 2008 through 2009; Round 6, 2009. 

What Does This Mean? 
These  data  provide  an  overview  of  student 
outcomes  and  how  they  may  be  related  to 
institutional  characteristics.  Note,  however,  that 
relatedness  and  correlation  do  not  infer  causality; 
there  are  external  factors  that  infuence  student 
outcomes  at  different  types  of  institutions.  For 
example, suburban colleges tend to have higher 
persistence  rates.  This  is  not  necessarily  due  to  the 
sheer  fact  that  they  are  suburban,  or  that  this  will 
be  the  fact  in  all  suburban  colleges.  The  outcome 
differences  could  be  due  to  programs  and  strate-
gies these institutions have in place, or perhaps 
students  living  in  suburban  areas  are  more  affu-
ent and do not encounter the academic or fnan-
cial  barriers  as  frequently  as  those  experienced  by 

(continued on next page) 
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students  in  urban  or  struggling  rural  areas,  all  of 
which  have  effects  on  student  success. 

As  colleges  analyze  their  own  data  and  compare 
their  student  outcomes  to  those  in  these  various 
groups,  they  may  identify  areas  where  their  out-
comes  are  higher,  or  where  they  could  improve 

relative  to  the  peer  group.  These  data  help  form 
questions  refecting  what  it  is  about  specifc 
institutional  characteristics  that  are  related  to 
increased  student  outcomes,  and  identifying 
programs  and  strategies  individual  institutions 
in  any  one  of  the  examined  peer  groups  may 
fnd  successful.  ■  

Figure 5. Outcomes of Achieving the Dream students by percent of students that are African American and percent of students 
that are Hispanic 

     

    
    
    

    
    

    
    
    

    
    

    
    

   
    
    

    
    

    
    

    

    
    

    
    

Institutional Attribute Black>15% Black<15% Hispanic>20% Hispanic<20% 

Developmental Education 
Developmental English 

Percent referred to developmental English 29% 25% 25% 28% 
Completed any developmental English, year 1 45% 45% 43% 46% 
Completed any developmental English, year 2 49% 48% 47% 49% 
Completed all developmental English, year 1 30% 26% 24% 30% 
Completed all developmental English, year 2 33% 29% 28% 33% 

Developmental Math 
Percent referred to developmental math 52% 46% 47% 50% 
Completed any developmental math, year 1 40% 46% 44% 42% 
Completed any developmental math, year 2 45% 50% 49% 46% 
Completed all developmental math, year 1 17% 17% 13% 19% 
Completed all developmental math, year 2 21% 23% 19% 24% 

Gateway coursework 
Gateway English 

Completed, year 1 28% 30% 28% 29% 
Completed, year 2 34% 35% 34% 35% 

Gateway Math 
Completed, year 1 12% 13% 11% 13% 
Completed, year 2 17% 18% 17% 18% 

Credit completion 
Percentage of attempted credits completed, year 1 76% 74% 71% 77% 
Percentage of attempted credits completed, year 2 85% 84% 82% 86% 

Persistence 
Persisted to second term 70% 73% 71% 72% 
Persisted to second fall 52% 53% 54% 51% 
Persisted to second year, any time 59% 59% 60% 59% 

Completion and transfers 
Completed credential by end of year 1 1% 1% 1% 1% 
Completed credential by end of year 2 6% 5% 4% 6% 
Transferred by end of year 1 3% 4% 4% 4% 
Transferred by end of year 2 7% 8% 6% 8% 

Note: The following student cohorts were included in this analysis: Round 1, 2003 through 2009; Round 2, 2004 through 2009; 
Round 3, 2005 through 2009; Round 4, 2006 through 2009; Round 5, 2008 through 2009; Round 6, 2009. 

Data  Notes  is  a  bimonthly 
publication  that  examines  data 
to  illuminate  the  challenges 
facing Achieving the Dream 
colleges  and  to  chart  their 
progress over time.  

This issue of Data Notes was 
written  by  JBL  Associates,  
Inc.’s Achieving the Dream 
Team, and edited by Lauren 
Lewis, Achieving the Dream’s 
Associate Director of Communi-
cations. Newsletter production 
by Linda Marcetti, founder of 
Asterisk & Image, subcontrac-
tor to JBL Associates, Inc. 

If  you  have  questions  regarding 
this issue, please contact Sue 
Clery  at  sclery@jblassoc.com. 

Note: This issue of Data Notes 
uses the March 2012 version 
of the Achieving the Dream 
National Database. Institutions 
are grouped by the year they 
started work with the Achieving 
the Dream. 

Since February 2006, JBL Associates, Inc. has had the pleasure of providing Achieving the Dream 
Colleges with these bi-monthly analytical briefs. We hope you enjoy this fnal issue of Data Notes, 
and that you continue to be inspired to dig deeply into your data and work towards meaningful, 
evidence-based change at your institution. The data mentioned in this issue of Data Notes is avail-
able on the Achieving the Dream Database website, www.dreamwebsubmission.org. 

Sincerely, The JBLA Achieving the Dream Advisory Team 
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