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A BEHAVIORAL ACCOMMODATIONS GUIDE FOR FACULTY updated 08/2012 

            

Kathleen Ferrara, M.A. a consultant to Student Services during the spring of 1997 initially 

prepared the information of the first eight pages of this document. Some minor updates to it have 

been made since the first publication in order that the information is as current and accurate as 

possible.  

            

Introduction 

 

According to enrollment figures from the State Board for Community and Technical Colleges 

and Everett Community College, increasing numbers of students with psychiatric disabilities and 

severe emotional problems are attending college.  Legislation regarding students with disabling 

conditions prohibits the institution from revealing to faculty the nature (or diagnosis) of the 

disabling condition, which makes it difficult to know whether a student’s behavior is a reaction 

to family stress, financial problems, environmental distractions, poor academic history, test or 

performance anxiety, or a psychiatric disability. 

 

The survey on student behaviors in the classroom conducted during 1996-97 revealed that 20% 

of the faculty had concerns with classroom management, specifically regarding students 

exhibiting anxiety, mood swings, depression, and/or loss of contact with reality. Students may 

appear unable to focus, follow directions, or complete assignments.  They might be tearful or 

angry, make inappropriate comments, display oppositional behaviors, or present problems faculty 

believe should be dealt with by professionals, such as the counselors in Counseling and Career 

Services.   

 

When student behavior interferes with your ability to instruct your class, what recourse do you 

have?  What actions might you take?  The following techniques for dealing with student 

behaviors which interfere with the instructional goals of the class are presented to be helpful both 

to the seasoned instructor as well as the probationer and part-timer.  

 

This document includes the following sections and examples: 

   Practical Approaches - Setting Classroom Norms 

   Miscellaneous Strategies 

   Initiating Change - Elements of Effective Coaching 

   Negotiated Behavioral Agreements 

   Guidelines for Dealing with Disruptive Students 

   Disruptive Behavior (a guide for students) 

   Emergency Interventions     

    

NOTE: A student eligible for accommodations through the Center for Disability Services (CDS) 

will present a faculty letter to you.  Accommodations for documented disabilities are determined 

by professional documentation and recommendation and exist to maximize the student’s 

abilities/potentials to be successful in his or her academic pursuits.  Accommodations do not 

include tardiness, late completion of assignments, class disruptions, or other inappropriate 

classroom behaviors. 
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 PRACTICAL APPROACHES - Setting Classroom Norms 

 

The instructor sets the climate of the class.   Review your personal expectations of student 

performance and classroom environment, because clear communication of your expectations is 

essential to creating the learning environment you desire.  Students with disabilities or situational 

stress may not respond well to oral statements alone.  These are the students who will need to 

understand your expectations and may request alternatives.     

 

Communicate your expectations/rules for classroom conduct to the students during the first week 

of the class.  State that these guidelines are necessary for you to do a good job as an instructor 

and for them to be successful as students.  Make consequences for failure to comply with your 

expectations clear.  This can be accomplished by making an announcement in class, including 

your expectations in the class syllabus, and/or developing a formal course agreement. 

 

It is recommended that you encourage students with concerns about your class expectations to 

speak with you as soon as possible to discuss accommodations and/or alternatives that would 

work for you, them, and the class. It is important to work with these students from the beginning 

before difficulties develop.    

 

EXAMPLE FOR A SYLLABUS: 

 

It is my responsibility as an instructor to provide direction for the class.  It is essential that you as 

students take responsibility for your own learning. 

 

TO SUCCEED IN THIS CLASS:   

1. Attend all sessions of the class. 

2. Be on time. 

3. Come prepared - complete readings and assignments before class!  

4. Meet deadlines- if you do not hand work in by the deadline set, you will be penalized for late 

work -   1 day       

    2 days    

    3 days    

    1 week    

5. Participate in discussions - your input is valuable! 

6. Respect others.  Questions preferred after the lecture.  Do not interrupt others when they are 

speaking. Discrimination and harassment of any form will not be tolerated. 

7. Take responsibility for your own learning.  Ask questions.    

 

I am willing to listen to your concerns; however my expectations as an instructor must be 

honored.  I encourage anyone with a documented disability or anyone who has concerns about 

the requirements of this class to contact me as soon as possible after class or during my office 

hours, which are       .  
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A Course Agreement could be used to formalize your and the students’ understanding. 

 

EXAMPLE OF A COURSE AGREEMENT: 

 

Please place your initials next to each item and your signature at the end. 

 

1) I have read the syllabus and the assignment sheets.  I completely understand all of the 

course requirements.  The instructor has answered my questions about what is required to 

succeed in this course. 

 

2) It is my responsibility to bring all questions, comments, and reactions  to this course, which 

affect my ability to learn to the attention of the instructor. 

 

3) I understand that appropriate classroom behavior is important for a positive learning 

environment.  Interrupting, talking during lecture time, disrespect and insensitivity to 

fellow students and staff, and/or angry outbursts are unacceptable. 

 

4) I will inform the instructor in advance if I am going to miss a class.  I cannot miss more 

than three class sessions this term and receive full credit for the course. 

 

5) I will not come late to class. 

 

6) I am responsible for putting course deadlines on my calendar and for meeting them.  I will 

get course assignments turned in no later than the deadlines whether or not I will be in 

class that day, unless I receive permission in advance. 

 

7) I understand that my instructor is available after class and during office hours to discuss 

issues, which may be affecting my course work. 

 

8) I will not use my job/family as an excuse for not meeting any of the requirements for this 

class.   

 

9) I acknowledge that the instructor is not responsible for the decisions I have made as to how 

to spend my time.  My life is my responsibility and I will not blame the instructor for my 

failure to meet course requirements. 

 

Signature             Date         

 

Students, who have concerns about any of these items, please meet with me before signing the 

agreement. 

 

Note:  The student is not required to sign the Course Agreement. If the student chooses to not 

sign the agreement, hand-deliver it to him/her and send it to him/her by regular mail. By delivery 

to the student via the means described, the agreement serves as a notification to the student. 
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MISCELLANEOUS STRATEGIES 

 

This section has suggestions for dealing with specific classroom behaviors which faculty 

identified on the survey as occurring frequently. Below are some strategies for managing 

engagement in the classroom: 

 

1. Suggest a time limit for classroom discussions by saying  “Let’s spend five minutes on this 

issue and see what we can make of it.”  Extend the time only if interest is high.  If necessary, 

offer to meet with students who want to continue discussing an issue outside of class or 

during your office hours. 

 

2. If a student raises a question, make sure that the question is clear and that everyone has heard 

it.  Restate the question raised and /or ask someone in class to do so. 

 

3. If a misunderstanding occurs when two people speak on an issue, first make sure that you 

clarify what each is trying to say before offering ideas and suggestions for resolving the 

disagreement.   

 

4. Discourage one person or group from monopolizing the conversation by avoiding eye contact 

with the individual and asking other students for their opinions, input, and reactions. 

 

5.   Discourage students from going off on a tangent by responding with:  “What you are sharing 

is off today’s subject.  I would like to continue with the course material before we run out of 

time.”    

 

6. For students who appear to “Know It All” and dominate the classroom discussion, it is 

helpful to move them along with statements such as “That sounds interesting; however, we 

have more information to cover in class and I do not want the class to get behind.”   

If the student is resistant to stopping, request that he write his thoughts down and set a 

designated time for him/her to be heard.  Request him/her to stay after class and set the time 

with you. This often takes the “wind out of their sails”. Be consistent, and do this with 

everyone to avoid being accused of special treatment for certain students. 

 

7. Discourage class members from being judgmental, or attacking the person who is making a 

point.  Have them critique the idea and not the personality of the individual stating an 

opinion. 

 

8. If class discussions become overheated and people are interrupting each other, stop the 

discussion.  Ask the class to write a brief response.  Set a time limit for each student who 

wants to read their response. 

 

9. Remember you are in the position to redirect the classroom when you feel uncomfortable 

with what is happening at that moment. 
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INITIATING CHANGE - Elements of Effective Coaching 

 

Helping students manage behaviors is a very subtle skill.  By notifying the students of your 

classroom expectations, you as the instructor have set the tone for each student to be responsible 

for communicating any special accommodations or learning needs.  It is important for instructors 

to be facilitators of the process and delegate the responsibility for success to the student.  With 

students who exhibit behavioral symptoms, it is important that an instructor firmly holds to the 

guidelines of his/her syllabus and only confer with a student at designated or negotiated times.  

This is to avoid a progressive “creep” of demands by the student on you. 

 

When a student responds to your requests and approaches you with a problem or 

accommodations’ need, we encourage a two-way communication process. 

 

1. Ask the student to verbally review the specific elements in the course with which he/she has 

concerns.  Remember you are not responsible for counseling the student; your specialty is 

academic training.  If the student gets off track and loses focus with the academic issue, 

refocus the student back to the specific problem. 

 

Example:  “I am sorry that you are experiencing difficulties with your (husband, job, 

situation, etc.).  I encourage you to seek help with professionals that are trained in those 

areas; it might be useful for you to see a counselor in Counseling and Career Services.  As 

for me, I am here to support you with your academic needs.  Let’s go back to the reason you 

came in today and see what we can develop together to help you succeed.” 

 

2. Clarification of the stated problem is important.  If the student has more than one area of 

concern, review each separately; it may be necessary to set a time limit if the student becomes 

confused. 

 

Example: “I see that there are several areas that we may need to review together.  By being 

here today, you have begun the process and I encourage you to work step by step. Let’s 

spend five minutes on this first area.”  

 

3. Feedback is best when provided after the student has reported the problem area and identified 

the behaviors that are associated with the need for specific help. Emphasize the strengths of 

the student and the support needs that you have observed. 

 

Example: “You have reported that it is difficult for you to concentrate in class, and you often 

interrupt, blurt out answers, and talk to your neighbors. You are certainly aware of the 

problems and that is a strong component for success.  You’re right, these behaviors could 

interfere with your academic success. Let’s work together to form a plan to help modify these 

behaviors.” 
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4. Help the student develop a list of appropriate behaviors.  A list can be helpful because it 

provides guidance for the future and helps the student develop self-directed alternative 

behaviors. 

 

Example:   

When I want to talk to my neighbor at an inappropriate time, I will reach for a piece of gum 

to chew (ask the student to designate what works best for him/her.) 

  

When I want to interrupt a student or the instructor before they are finished, I will hold on to 

the bottom of my chair and squeeze it until I can respond in an appropriate manner and at the 

appropriate time. 

  

When I feel very restless and feel that I have to move, I will leave the classroom and walk 

[outside in the hall] [in the back of the classroom] for 1 minute.  Then, I’ll return to class. 

 

A time should be set aside for a future meeting to review the list and refine any areas of 

difficulty, which have not improved.  Try not to be evaluative when providing feedback.  

Focus on the person’s behavior and not his/her personality.  Encourage the student to 

continue to take responsibility for his/her own needs.  Counselors are available to consult 

with you regarding these issues. 

 

NEGOTIATED BEHAVIORAL AGREEMENTS 

 

For some students, a list is not enough to modify or accommodate inappropriate behaviors, which 

may interfere with academic performance. The list can then serve as a tool for negotiating a 

behavioral agreement.  Negotiated behavioral agreements have strong advantages: the student has 

less uncertainty about how his/her performance will be evaluated (this often removes a great deal 

of fear and apprehension and improves classroom performance); the agreement helps a student 

engage in self-directed, motivational behaviors that will have positive results beyond the 

classroom; and the student is supported in taking responsibility for his/her academic success. 

 

The process involves a one-on-one negotiation between the teacher and the student. The 

agreement includes what will be accomplished, the level of competence expected, and how the 

student’s performance will be evaluated.  It is recommended that the instructor play the role of 

facilitator as much as possible, helping the student identify areas of concern, problem behaviors, 

develop coping strategies, and designate consequences. 

 

This agreement is put in writing.  It can be modified if both the instructor and student agree to 

any changes.  Students sometimes want to change the agreement once the academic term is 

underway.  It is helpful to have a date set to evaluate the agreement, and/or a date beyond which 

changes will not be allowed.  
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In a classic work on teaching, Carl Rogers (1969; 1983) recommends an open-ended form of 

contracting which: 

 is practical and easy for the instructor to remember  

 is realistic vis-a-vis the abilities of the student  

 is simple to explain  

 sets clear goals  

 maximizes strengths  

 includes the student’s expectations 

 includes consequences, with the student helping in defining these.   

 

Most importantly, the terms of the agreement should be enforced consistently.  This is vitally 

important.  Research has shown that the rate of learning / behavioral change is higher if the 

responses of the instructor are consistently applied. 

 

SAMPLE NEGOTIATED COURSE AGREEMENT: 

 

COURSE:    Math 101 

STUDENT: Mary Doe     DATE: January 10, 2000 

 

1. AREAS OF CONCERN (reported by student with feedback from instructor) 

 

Problem with tardiness.  Cannot complete assignments on time due to my family and job 

requirements. 

 

2. BEHAVIORS OF CONCERN (reported by student) 

 

I become irritated with classmates and instructor. I get offended easily when I feel stupid and 

then I can get loud.  I get anxious and confused, which makes it worse because then I can’t 

concentrate in class anymore. 

 

3. GOALS FOR CLASS (developed by student) 

 

I want to pass the course, be able to communicate with my instructor when I do not 

understand the material, and arrange my personal life so that I can be at class on time.  I want 

to learn to ask for help when I need it, when I don’t understand, or when I become confused 

or unable to complete my assignment or projects. 

 

4. AREAS OF STRENGTH (reported by student) 

 I have a strong desire to complete my education. 

 I can be determined and persistent.  

 I have a strong desire to learn. 

 

 

 

5. TASKS TO ENCOURAGE CHANGE (developed by student and instructor) 
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1. Get to class 5 minutes early to be organized and ready. 

 

2. Sit at the front of the class. 

 

3.  Write everything down - don’t assume I’ll remember. 

 

4.  Use sticky notes for reminders in the car, on my notebooks, on refrigerator. 

 

5.  Notify my family when I need quiet time. 

  

6.  Give myself time to study in the library before I pick up the children. 

 

7.  Ask instructor for help when I do not understand the material.  

 

8.  If I become irritated with instructor and classmates, I will count to ten, breathe,  

     and take a time out if this does not work. 

 

9.  If I become restless, I will walk in the back of the classroom for 1 minute. 

 

6. REVIEW OF AGREEMENT planned for        . 

 

Student             Instructor       

Date             Date       

          

If the student is unable to modify his/her behavior, a referral to a counselor in Counseling and 

Career Services may be beneficial.  The counselors are also available to work collectively with 

the student and the instructor to develop a behavioral agreement. You may need to utilize the 

college’s policy on dealing with disruptive students (attached).  You may also request an 

assessment of whether or not the student is an appropriate participant in a college setting.  Refer 

this issue to the Executive Vice President of Instruction and Student Services or his/her designee. 

 

Note:  If the student chooses not to sign the agreement, it can still be used as described in this 

section, Negotiated Behavioral Agreements. 
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DEALING WITH DISRUPTIVE STUDENTS 

 

One of the most difficult tasks for an instructor is the management of disruptive behavior within 

a classroom setting.  This task has become more difficult with time because social service 

agencies are placing adults in education settings with more frequency.  The next part of this 

section is the College procedure on dealing with disruptive students. 

  

GUIDELINES FOR DEALING WITH DISRUPTIVE STUDENTS 

 
All staff should be familiar with the Statement of Student Rights and Responsibilities, available 

from the Student Activities Resource Center, Executive Vice President of Instruction and Student 

Services’ Office or Enrollment Services and published yearly in the Student Handbook.  

Following are definitions and procedures. 

 

Definition: 

Disruptive behavior is behavior that interferes with the learning and teaching environment 

and/or administrative or student services functions of the College. 

 

Examples: 

 Verbally intimidating, threatening, bullying or abusing any person or persons. 

 Physically intimidating, threatening, abusing, bullying or assaulting others. 

 Theft or damage to college property. 

 Use, possession, distribution of illegal or controlled substances on college grounds. 

 Interfering with the learning and/or environment by disruptive behavior or lewd or  

   indecent expressions or conduct as defined by law. 

 Making inappropriate demands for time and attention from faculty, staff and/or   

   students. 

Faculty and staff members should submit an Incident/BIT Report to the Behavioral Intervention 

Team to report disruptive student behavior, anytime a student is removed from class, or when 

Security is called. Faculty and Staff should also notify their Dean and/or Director. 

 

Removal of a Disruptive Student from the Classroom Environment or College Facilities 

 

An instructor may remove a disruptive student from the classroom on a daily basis by saying to 

the student that a specified behavior is inappropriate and then requesting the student to leave (if 

help is needed, the instructor should call Security extension 9998).  Prior to returning to class, the 

student must meet with the instructor and/or dean of the division. The student is free to return to 

class the next day.  In an online, hybrid, or web enhanced class, instructors may block the student 

from the ANGEL classroom for a 24 hour period.  Faculty must remove the block after 24 hours. 

Legally, unless there is imminent physical danger to the student or others, the student cannot be 

dropped from class without due process. 

 

If the safety of the student or others is jeopardized, the student can be summarily suspended by 

the Executive Vice President of Instruction and Student Services or his/her designee until 

disciplinary proceedings can be completed. During this time period, the Executive Vice President 
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of Instruction and Student Services or his/her designee will investigate the situation and 

determine an appropriate course of action regarding whether or not the student can return to class 

and/or impose other disciplinary action. 

 

Any college administrator or security personnel member may remove a disruptive student from 

college facilities. 

Recommended Procedures: 

 

A. Take student aside, describe the inappropriate behavior, being specific about expected 

behavior, and tell him/her it must stop.  In an online class, the instructor should contact 

the student individually by phone or through email. If it does not stop, the student should 

be asked to leave by the instructor if in a classroom or by administrator or security 

personnel if elsewhere on campus. 

 

B. Immediately write an anecdotal description including date, time, specific description of 

the behavior, and your conversation with the student.  This documentation is necessary 

should the behavior continue and disciplinary action be needed. 

 

C. If possible, encourage the student to confer with a counselor in Counseling and Career 

Services.  If you wish, consult with a counselor (whether or not the student agrees to see 

one) on what records to keep and how to approach the student. The counselors can be 

very helpful to you in dealing with disruptive behavior. 

 

D. If you think the disruptive behavior might continue, consider writing a contract with the 

student.  The essential elements are as follows: 

1. Description of the specific inappropriate behavior(s) and clearly identify your 

behavioral expectations. 

2. Clear statement of the consequences (i.e., student cannot continue in class if 

described behavior(s) continue and will be required to meet with the Vice 

President of Instruction and Student Services or designee). 

3. Provide space for student's and instructor's signatures. You may also elect to 

provide a copy to your supervisor and/or the Executive Vice President of 

Instruction and Student Services 

4. Have two copies ready - one each for the student and instructor. 

 

Note: The student cannot be required to sign the contract. If he/she chooses not to 

sign it, hand deliver it and send it by regular mail to the student. The contract is 

then considered a notification and serves the same purpose. 

 

E. If the disruptive behavior continues, remove the student (call Safety and Security at 

extension 9998 if necessary). For online classes, contact e-learning at extension 9367 to 

have the student blocked. Advise the student by email and/or phone that he/she has been 

moved from the ANGEL class area.  Notify the Office of the Executive Vice President of 

Instruction and Student Services or his/her designee if it seems timely for the Executive 
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Vice President of Instruction and Student Services or designee to meet with the student 

and/or begin initial disciplinary procedures. 

 

If you have any questions, call the Office of the Executive Vice President of Instruction and 

Student Services at extension 9588.  If you would like assistance at any time during such a 

process, call the Office of the Executive Vice President of Instruction and Student Services. 

 

 

 

 

 

 

DISRUPTIVE BEHAVIOR 

 

On the next page, page 12, you will find a one-page document title, Disruptive Behavior. This 

guide to behavioral expectations is written for students. It is currently included in the College’s 

Student Handbook and it has often been used as a handout by faculty and staff for students who 

are being disruptive. It has also been used by faculty as a guide in developing behavioral 

expectations for their class and/or individual students. 

 

If you have any questions and/or would like additional information, feel free to call Christina 

Castorena, Campus Judicial Officer at extension 9282 or Carrie Wyatt, Administrative Assistant 

for the Vice President of Instruction and Student Services at extension 9588. 
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DISRUPTIVE BEHAVIOR 

 

As members of Everett Community College, students are expected to act in a civil manner and 

abide by classroom behavioral expectations and all college rules and regulations. 

 

Disruptive behavior is behavior that interferes with the learning and teaching environment and/or 

administrative or student services functions of the College. 

 

Examples: 

 Verbally intimidating, threatening, bullying or abusing any person or persons. 

 Physically intimidating, threatening, abusing, bullying, or assaulting, others. 

 Theft or damage to college property. 

 Use, possession, distribution of illegal or controlled substances on college grounds. 

 Disorderly or abusive behavior that interferes with the rights of others or obstructs or disrupts 

the learning environment and/or teaching environment. 

 Making inappropriate demands for time and attention from faculty, staff and/or students. 

 

Faculty and staff members should submit an Incident/BIT Report to the Behavioral Intervention 

Team to report disruptive student behavior, anytime a student is removed from class, or when 

Security is called. Faculty and Staff should also notify their Dean and/or Director. 

 

Removal of a Disruptive Student from the Classroom or College Facilities/Possible Disciplinary 

Action 

 

An instructor may remove a disruptive student from the classroom on a daily basis by saying to 

the student that a specified behavior is inappropriate and then requesting the student to leave (if 

help is needed, the instructor may call Security at extension 9998). Prior to returning to class, the 

student must meet with the instructor and/or dean of the division. The student is free to return to 

class the next day, however, if the disruptive behavior continues, the student may be removed 

from class. Legally, unless there is imminent physical danger to the student or others, the student 

cannot be dropped from the class without due process. Due process occurs through the Office of 

the Executive Vice President of Instruction and Student Services or his/her designee. 

 

Any college administrator or security personnel member may remove a disruptive student from 

college facilities. 

 

If the safety of the student or others is jeopardized, the student can be summarily suspended by 

the Executive Vice President of Instruction and Student Services or his/her designee until 

disciplinary proceedings can be completed. During this time period, the Executive Vice President 

of Instruction and Student Services or his/her designee will investigate the situation and 

determine an appropriate course of action regarding whether or not the student can return to class 

and/or impose other disciplinary action. 

 

For additional information regarding disruptive behavior, you may contact the Office of the 

Executive Vice President of Instruction and Student Services at (425) 388-9588. 
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EMERGENCY INTERVENTIONS  

 

It can be very stressful if a student becomes aggressive and/or threatens violence.   

What could precipitate an aggressive, violent outburst in the classroom? 

 The student may have taken an illegal narcotic. 

 The student may be experiencing withdrawal from an illegal substance. 

 A student may experience a reaction to course material related to his/her 

past, such as post-traumatic stress syndrome in the case of a veteran. 

 A student who is in need of psychiatric medication to stabilize his/her personality may not be 

taking the medication.  Often, psychiatric patients stop taking medication when they’re 

feeling better.  After a short time, the therapeutic level of medication drops in the blood 

stream and the individual is unable to control some behaviors without it. 

 

Such a situation requires the intervention of College Security and you must not put yourself at 

risk unnecessarily.  To ensure safety for yourself and the other students, we recommend the 

following intervention techniques: 

 

1. You are the person who is in charge of controlling the situation until help arrives.  Make that 

clear from the beginning. 

 

2. Remove other students as fast as possible, designating a student to get help by contacting 

Security at ext. 9998 and then asking the first staff person he/she can find for additional 

assistance. 

 

3. Do not back yourself into a corner.  Place yourself as close to the nearest exit and move a 

chair or desk between you and the student if possible. 

 

4. Do not confront the student with your full frontal posture.  Turn to the side to avoid your full 

body view, which can be seen as threatening. 

 

5. Keep your distance. Do not get close to the student, do not raise your voice level, or display 

any outstanding physical movements. 

 

6. Talk slowly, with as little emotional affect as possible- do not appear to be angry, scared, or 

outraged and do not display an authoritarian attitude. 

 

7. Reinforce your role as the instructor and let him know that security has been  called for help. 

“John, I am the classroom instructor and I have asked for help so we can all work this out 

together.” 
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8. It is not advisable to ask the student why he is angry or what is the matter.  Often it will only 

agitate him/her further to explain the details of the situation.  Remember that at this time 

he/she is physically pumped up by the adrenaline surges associated with the “fight or flight” 

response.  The goal at this stage is to de-escalate the scenario. The reason for the violent or 

aggressive behavior will not be solved now. 

 

9. Acknowledge the person’s anger by making behavioral observations such as  “You are really 

upset, your face is red and your arms are shaking.”  The intent of this type of behavioral 

observation is to allow the acting-out individual to become aware of how the anger is 

affecting him.  The shift in awareness is important because it allows the person involved to 

turn his attention from the environment to himself and allow an opportunity to choose to 

calm down. 

 

10. Your main goal is to remove your students and yourself from the room as quickly as possible. 

 

 

 

 

REMEMBER: 

VIOLENT, ACTING OUT PERSONS 

ARE OFTEN FRIGHTENED OF THEIR OWN URGES 

AND WANT HELP IN PREVENTING LOSS OF CONTROL 

 

 

 

Hopefully, you as instructors will be working with students who have manageable behaviors.   It 

is well within your role as an instructor to require that a student respond to you and fellow 

students in a respectful manner. 
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RESOURCE MATERIAL: 

 

These references are helpful and list practical methods to make the classroom experience 

pleasant for the student and the instructor without the instructor feeling like he/she is becoming a 

school counselor. 

 

(1996) Teaching with Style, Grasha. Pittsburgh: Alliance Publishers. 

 An excellent book for modification of classroom behaviors.   

 

(1993) You Mean I’m Not Lazy, Stupid or Crazy?: a self help book for adults with attention 

deficit disorder. Kelly & Ramundo. New York: Scribner  

An excellent book for adults who have difficulty with organization.   

 

(1983, 1969)  Freedom to Learn. Rogers.  Columbus: Merrill. 

 

Ways That Students Can Help Themselves,  Susan A. Vogel. 

This lists helpful tasks, which can assist students with behavioral changes and can be 

incorporated in the negotiated agreement. In the Center for Disability Services.                        


